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Öz: Travmatik olayların çocuklar üzerindeki etkilerinin daha fazla fark edilmeye başlanması ile dünya 
literatüründe travma bilgili eğitim yaklaşımlarına olan ilgi artmıştır. Böylece travmanın çocuklar 
üzerindeki fizyolojik, sosyal, duygusal ve akademik etkilerini anlamak ve eğitim sistemlerinde değişiklikler 
yapmak gerektirdiğini vurgulayan bir anlayış oluşmuştur. Travma bilgili eğitim anlayışı, güvenli ve 
destekleyici bir sınıf ortamı yaratmayı, tetikleyicilere ve travma tepkilerine karşı dikkatli olmayı, öz 
düzenlemeyi teşvik etmeyi ve travma yaşayan öğrencilere uygun destek sağlamayı içermektedir. Bu 
anlayış doğrultusunda, eğitimcilerin travmanın çocuk üzerindeki etkilerini tanıyıp en aza indirmek için 
nasıl tepki vereceklerini bilmeleri ve uygun desteği sağlama konusunda bilgi ve becerilere sahip olması 
gerekmektedir. Böylece travma bilgili öğretmen çocukların yaşadığı zorlukları erken dönemde 
tanımlayabilir, yeniden travma yaşama riskini azaltabilir, uygun destek ve kaynakları sağlayarak sıkıntının 
artmasını engelleyebilir ve iyileşme için güvenli bir ortam sağlayabilir. Ancak Türkiye travma açısından 
kırılgan bir ülke olmasına rağmen, Türkiye'de travma ve eğitim ilişkisi yeterince ele alınmamıştır. Bu 
çalışmada travma bilgili öğretmen anlayışı kapsamlı bir şekilde ele alınmıştır. Çalışma sonucunda ise 
kültürel hassasiyetimizi yansıtan, duyarlı, kanıta dayalı uygulamalar ve araştırmalar yapılarak travma bilgili 
okul sistemlerinin oluşturulması, travma bilgili öğretmenlerin bu konudaki yetkinliklerinin artırılması ve 
desteklenmesi önerilmektedir. 

Anahtar Kelimeler: Travma, Erken Çocuklukta Travma, Travma Bilgili Okul, Travma Bilgili 

Öğretmen. 
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Abstract: With the increasing recognition of the impacts of traumatic events on children, interest in 
trauma-informed educational approaches has grown in the global literature. This has led to the 
development of an understanding that emphasizes the need to comprehend the physiological, social, 
emotional, and academic effects of trauma on children and the necessity of making changes in 
educational systems. The concept of trauma-informed education involves creating a safe and supportive 
classroom environment, being attentive to triggers and trauma responses, promoting self-regulation, and 
providing appropriate support to students who have experienced trauma. Accordingly, educators must 
be knowledgeable and skilled in recognizing the effects of trauma on children, reducing these effects, 
and providing appropriate support. Thus, a trauma-informed teacher can identify the difficulties children 
face at an early stage, reduce the risk of re-traumatization, prevent the worsening of distress by providing 
suitable support and resources, and create a safe environment for healing. However, despite Turkey 
being a vulnerable country in terms of trauma, the relationship between trauma and education has not 
been adequately addressed in Turkey. This study comprehensively examines the concept of trauma-
informed teaching. As a result of the study, it is recommended to establish trauma-informed school 
systems that reflect our cultural sensitivities, to develop sensitive and evidence-based practices and 

research, and to increase and support the competencies of trauma-informed teachers in this regard. 
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INTRODUCTION 

Over the past twenty years, interest in trauma-informed educational approaches has grown 

significantly with the increasing awareness of the profound effects of traumatic events on children 

(Kim & Venet, 2023). Understanding the physiological, social, emotional, and academic impacts of 

trauma and stress on children has necessitated changes in our educational systems (Dye, 2018). 

Considering the widespread effects of trauma on a child's neurobiology, development, and learning, 

it has become crucial for educators to know how to recognize the formation of trauma and how 

to respond in ways that minimize its effects (Berson & Baggerly, 2009). Additionally, creating a 

classroom environment sensitive to the needs of traumatized children can prevent the escalation 

of distress and provide a space for healing (Cook et al., 2018; Koslouski et al., 2023). A trauma-

informed approach includes equipping teachers with trauma knowledge; creating a safe and 

supportive environment; being attentive to triggers and trauma responses; promoting self-

regulation and emotional well-being; and providing appropriate support and resources to students 

who have experienced trauma (Jacobson, 2021; Miller & Flint-Stipp, 2024). In early childhood, a 

trauma-informed approach can identify early signs of a child's reactive distress, provide appropriate 

interventions to minimize worsening issues, and potentially alter the life trajectory of a young child 

facing challenges (Cole et al., 2013; Crosby, 2015; Leschied et al., 2018; Luthar & Mendes, 2020). 

For all these reasons, the role of the trauma-informed teacher in early childhood is of critical 

importance. However, the relationship between trauma and education has not yet been adequately 

addressed in the educational literature in Turkey (Avcı & Tunç Omar, 2023; Karadağ et al., 2018). 

In this regard, it is believed that new publications on the subject added to the field will highlight 

the need for a trauma-informed perspective in our educational system. 

Considering Turkey's vulnerability to trauma, to support the needs of traumatized children and 

their families, it is recommended to establish trauma-informed school systems, to increase teachers' 

competencies in a trauma-informed perspective, to support teachers' well-being, to re-evaluate pre-

service teacher education from a trauma-informed approach, to make necessary adjustments with 

this perspective, and to conduct culturally sensitive, evidence-based practices and research, adding 

them to the literature. Considering all these thoughts, this article aims to define trauma, explain its 

prevalence, and highlight its impact on children’ development and learning, as well as explain the 

trauma-informed approach to education and the role and importance of trauma-informed teachers.  

Understanding Trauma 

Trauma is defined as the profound anguish that arises when a person is exposed to severe and 

unexpected experiences that negatively affect their life, causing their coping mechanisms to be 
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insufficient, their functionality to deteriorate, and their defense mechanisms to fail or be challenged 

beyond control. This can occur in situations such as direct harm to bodily integrity, loss of a loved 

one, or similar events (American Psychiatric Association, 2013; Briere & Scott, 2016; Carlson & 

Dalenberg, 2000). The Substance Abuse and Mental Health Services Administration (SAMHSA) 

in the United States (2014, p. 7) has defined trauma as a single event, multiple events, or a series of 

conditions that can deeply impact a person's life, causing physical and emotional harm or threats 

in a harmful manner, with lasting negative effects on various aspects of well-being, requiring a time-

consuming healing process. Individuals can exhibit a wide range of responses to traumatic events, 

greatly influenced by factors such as personal characteristics, current circumstances, past life 

experiences, perception of trauma, coping skills, and available support resources (Pfefferbaum & 

Allen, 1998). Especially in children, whose coping mechanisms are limited compared to adults, 

traumatic life events may require adult support for understanding and coping (Shaw et al., 2007). 

Adverse childhood experiences encompass various forms of direct and indirect abuse, exposure to 

violence, neglect, parental incarceration, parental separation, growing up with substance abuse or 

mental health issues, and being with family members who attempt suicide, among others (Felitti et 

al., 1998). In 2013, Finkelhor and colleagues expanded the scope of adverse childhood experiences 

to include events that could occur outside the home, such as domestic violence, peer rejection, peer 

victimization, and exposure to community violence. Additionally, traumatic events children may 

be exposed to include community or school violence (such as fights, bullying, or armed attacks), 

witnessing or experiencing domestic violence, national disasters or terrorism, commercial sexual 

exploitation, sudden loss of a loved one, refugee or war experiences, stressors related to military 

families (such as parental loss or injury), child soldiering, physical or sexual assault, serious 

accidents, life-threatening illnesses, natural disasters, etc. (Substance Abuse and Mental Health 

Service [SAMHSA] 2023, UNICEF 2009, WHO 2013). Given the prevalence of multiple 

victimizations, it is likely that a significant portion of children experience multiple types of 

traumatic events (Finkelhor et al., 2007). At this point, Terr (1991) divided trauma into two types. 

Type I refers to events that occur at a specific time and place, such as natural disasters, car accidents, 

loss of a loved one, assaults, and terrorist attacks, which are usually short-lived. Type II, on the 

other hand, refers to prolonged events such as child abuse, neglect, domestic violence, and chronic 

illnesses (Terr, 2003). These traumatic experiences have diverse and destructive negative effects on 

children, both during their childhood and into adulthood. 

Traumatic experiences are widespread in many societies worldwide (Magruder et al., 2017). 

Childhood trauma is a common and serious public health issue (Baker, 2016; Lambert et al., 2017; 

Fondren et al., 2020). Turkey, being prone to natural disasters such as earthquakes, fires, and floods, 
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has a notable prevalence of trauma. For example, a study conducted in 2009 found that the most 

common traumatic events experienced by participants were natural disasters, unexpected death of 

a loved one, and serious accidents, fires, or explosions (Karancı et al., 2009). Additionally, among 

university students, the most frequently reported traumatic events include unexpected loss of a 

loved one, accidents, childhood sexual abuse, and natural disasters (Ateş, 2019). The COVID-19 

pandemic has also been identified as a traumatic stressor that has affected the world recently 

(Bridgland et al., 2019; Kira et al., 2021). Furthermore, Turkey's proximity to war zones results in 

individuals from these areas often not receiving any psychological support before reintegrating into 

society. Children, like adults, can face numerous traumatic life events. Children are more exposed 

to traumatic events such as parental divorce, abuse and neglect, bullying at school, or suicide at 

school. For example, according to data from the Turkish Statistical Institute (TÜİK) in 2022, the 

rate of children bullied by their peers is 13.8%, and this rate may be even higher. Also, according 

to TÜİK's 2023 data, 171,213 children have been affected by divorce. According to TÜİK's 2021 

data, 41.7% of children brought or referred to law enforcement agencies have been victimized due 

to reasons such as injury, sexual offenses, crimes against family order, or threats. According to 

UNICEF's 2023 data, approximately 4.6 million children were affected by the simultaneous 

earthquake in 11 provinces in Turkey in 2023. Additionally, according to EuroStat's 2021 data, the 

number of children under the age of 14 injured in traffic accidents was reported as 560,796. 

The Impact of Trauma on a Child’s Neurobiology, Development, and Learning 

Experiences of trauma in children can lead to post-traumatic stress disorder (PTSD) and various 

psychiatric issues (Lubit et al., 2003). Furthermore, children with childhood trauma experiences 

have been observed to have lower academic achievements compared to their peers, exhibit more 

behavioral and emotional problems such as aggression, sadness, and depression (Perfect et al., 

2016), and consequently receive more disciplinary actions in school (Fantuzzo et al., 2011). They 

also have higher rates of grade repetition and school dropout (Duplechain et al., 2008). Chronic 

stress can negatively affect brain functions, weaken memory, and increase sensitivity to perceived 

threats (Ogden et al., 2006; Porges, 2009; Schore, 2001). Research suggests that trauma experiences 

can impact executive functions such as memory, attention, emotional regulation, planning, goal 

setting, and problem-solving, which are crucial for language, writing skills, and academic 

achievement in a developing brain (Blaustein & Kinniburgh, 2019; Cole et al., 2005; DePrince et 

al., 2009; Mezzacappa et al., 2001). Additionally, it is noted that the trauma a child is exposed to 

and the traumatic stress responses that develop as a result can negatively affect the child's academic 

performance in school as well as their relationships with peers, teachers, and other school staff 

(The National Child Traumatic Stress Network, 2017; Jacobson, 2021). 
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Trauma symptoms vary by age, for preschool children, symptoms may include fear of separation 

from parents or caregivers, excessive crying and/or screaming, poor nutrition and weight loss, and 

nightmares. For elementary school children, symptoms may manifest as anxiety or fearfulness, 

feelings of guilt or shame, difficulty concentrating and sleeping, among others (SAMSHA, 2023b). 

The classroom manifestations of trauma symptoms can be exemplified as follows (Bell et al., 2013): 

• Recurring physical complaints: Repeated complaints of psychosomatic illness such as 

stomachaches, dizziness, headaches, etc., in response to different stimuli at various times, 

like group work or bad weather. 

• Hypervigilance/increased startle response: Displaying an unusually high level of alertness, 

constantly checking the surroundings or behind them in class, appearing startled by small 

sounds. 

• Sleep disturbances/recurrent nightmares: Frequently being late to class due to oversleeping or not 

getting enough sleep, appearing tired/lethargic, resting their head on the desk during 

class. 

• Weight changes: Sudden weight gain or loss, making significant changes in clothing choices, 

such as wearing baggy clothes despite normally wearing clothes that fit well. 

• Regression: Showing regressive behaviors like thumb-sucking or exhibiting separation anxiety 

from parents. 

• Changes in play: Engaging in repetitive play, incorporating themes of traumatic experiences 

into play, choosing repetitive themes, not participating in play, choosing games that can 

be built and destroyed repeatedly, disrupting others' games, opting to play in different 

play areas, disengaging from play. 

• Social isolation: Sitting alone, not talking to anyone, avoiding interaction. 

• Risk-taking: Increased behaviors that can harm themselves or others. 

• Attention-seeking: Engaging in actions that attract attention, such as suddenly becoming very 

successful or unsuccessful, frequently changing their hair, using inappropriate language, 

lying. 

• Increased aggression: Shouting, getting angry quickly, being unable to control aggression. 

• Difficulty in regulating emotions: Rapid mood swings, inconsistent emotions, lacking a logical 

flow of emotions. 

• Fear: Fear of trauma reoccurrence, fear of not being able to heal, visibly or invisibly linked 

phobias related to the trauma. 

• Stress: Feeling easily overwhelmed by new projects/assignments, submitting assignments late 

or not at all. 
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• Insecurity: Keeping distance from classmates, avoiding collaborative work. 

• Lack of self-confidence: Believing they are not sufficient or capable. 

• Inability to focus: Constantly fidgeting, wandering around the classroom, not completing 

assignments. 

• Learning difficulties: Learning problems accompanied by other trauma symptoms, issues in 

participating in learning, difficulty remembering and organizing new information. 

• Flashbacks of traumatic memories: Involuntary visual, auditory, and/or sensory memories of the 

traumatic event, which can manifest in the classroom as low energy/motivation, sleep 

deprivation, anxiety, etc. 

• Dissociation: Appearing as if they are not present, having weak memory, detaching from the 

current consciousness, behaving as if they are not hearing. 

• Overall changing attitudes towards people, life, and the future: Perceiving humanity as generally 'bad,' 

lacking expectations and planning for future challenges. 

• Social relationship problems: Inability to establish healthy interpersonal relationships with 

teachers and peers. 

Trauma-Informed Education 

Trauma-informed approach involves understanding the prevalence and impact of trauma, 

recognizing its signs, and responding appropriately. According to this approach, all 

institutions/systems are obligated to acknowledge the effects of trauma and work to mitigate them. 

Additionally, this approach emphasizes the importance of preventing re-traumatization through 

trauma-informed policies, procedures, and practices within institutions. This approach goes 

beyond merely intervening in existing trauma; it includes universal and targeted prevention services 

(SAMHSA, 2014; Fondren et al., 2020). Instead of applying trauma-specific interventions in 

response to a particular traumatic event, this model requires integrating trauma-sensitive care and 

practices into the broader structure of an organization (i.e., trauma-sensitive approach). Trauma-

informed education aims to help educators develop ways to understand, believe, plan, and act to 

minimize or alleviate the harm caused by trauma to learners. It not only focuses on improving the 

well-being of individuals directly affected by trauma but also seeks to enhance the mental health 

and personal/professional well-being of school staff working with traumatized children (Christian-

Brandt et al., 2020; SAMHSA, 2014; Maynard et al., 2019). Using a trauma-informed approach in 

education is a comprehensive strategy that recognizes the widespread and profound impact of 

trauma on students' lives and learning experiences, prioritizing principles of safety, trustworthiness, 

collaboration, empowerment, and cultural competence (SAMHSA, 2014). In the field of education, 



157 | AHMETOĞLU, SHPENDİ ŞİRİN ve TÜRK KURTÇA                                      The new role of teachers today: Being a Trauma Informed Teacher 

 

Erken Çocukluk Çalışmaları Dergisi 

Cilt 8· Sayı 1· Temmuz 2024  
Journal of Early Childhood Studies 

Volume 8· Issue 1· July 
 

this understanding extends to a better comprehension of how trauma affects students' learning 

abilities, emotional regulation skills, and capacity to engage in relationships (Felitti et al., 1998). 

Trauma-informed schools are institutions committed to integrating the principles of trauma 

awareness into their culture, policies, and practices. Educators focus on understanding how various 

types of trauma experienced by students can affect their brain, behavior, and learning (Felitti et al., 

1998; Russell et al., 2023). In this educational setting, schools prioritize physical, emotional, and 

psychological safety, encouraging emotional regulation through trust-based relationships, 

awareness, and social-emotional learning (Perry, 2006). Elements such as regular routines, clear 

expectations, and flexibility provide structure and predictability, while also empowering students 

by offering choices (Hodas, 2005). Furthermore, the emphasis on strengths, building resilience, 

and focusing on problem-solving skills aims to enhance students' resilience, helping them to 

overcome challenges and achieve success (Masten, 2014). By adopting these principles, trauma-

informed schools create an inclusive environment that supports students' academic success and 

addresses their individual needs and experiences. 

Trauma-informed schools also ensure that staff are trained to recognize the signs of trauma, 

implement trauma-sensitive discipline policies, and provide access to mental health support 

services (Minahan, 2019). At the heart of the success of trauma-informed schools lies the role of 

teachers. Teachers become vital partners in creating supportive classroom environments where 

students feel understood, valued, and respected (Chudzik et al., 2022; Douglass et al., 2021). By 

receiving training on trauma awareness, trauma-sensitive teaching strategies, and self-care, teachers 

acquire the skills needed to effectively support students affected by trauma (Guarino & Chagnon, 

2018). The role of the teacher in a trauma-informed school goes beyond imparting academic skills; 

it includes creating a safe environment, recognizing and responding to students' emotional needs, 

developing trustworthy relationships, and promoting resilience. By fostering a culture of 

understanding, compassion, and empathy, teachers significantly contribute to the well-being and 

academic success of their students in a trauma-informed educational environment (Berger et al., 

2021; Luthar & Mendes, 2020). 

Trauma-Informed Teacher 

A trauma-informed teacher is an educator who consciously integrates the widespread effects of 

trauma into their pedagogical practices (Koh et al., 2020). Teachers acknowledge that students may 

have encountered various traumas such as abuse, neglect, violence, or loss; they recognize that 

these experiences can deeply impact students' cognitive, emotional, and behavioral responses 

within the educational environment (Felitti et al., 1998). 
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Children who have experienced trauma may struggle to express their emotions healthily, leading to 

various problematic behaviors. Behaviors such as aggression, avoidance, or withdrawal may reflect 

the effects of trauma experienced by these children. However, such responses can be challenging 

to understand for teachers who lack awareness of the underlying causes of trauma. This lack of 

understanding can lead to misunderstandings and ineffective interventions, potentially affecting the 

learning process of children. Teicher et al. (2003) suggest that trauma-based behaviors are 

significant coping mechanisms that a child may develop to cope with extremely stressful 

experiences and focusing on eliminating these behaviors may harm the child, especially in the 

context of ongoing trauma. Understanding the effects of trauma can assist teachers in better 

interpreting the behaviors of these children and providing appropriate support without missing 

early intervention opportunities. This can prevent further deterioration of issues within the school 

environment (Cole et al., 2013; Crosby, 2015; Luthar & Mendes, 2020). 

Traditional school approaches to "negative behaviors" rely on punitive and behavioral strategies 

such as punishment and student removal from the classroom. However, a trauma-informed 

approach suggests that institutions respond with kindness, compassion, flexibility, and adaptability 

to avoid re-traumatization (Cafaro et al., 2023; Winninghoff, 2020). Strategies central to this 

approach include reducing potential triggers in the classroom; interpreting disturbing or withdrawn 

behaviors as signs of student distress; responding calmly to the child's behaviors; implementing 

pedagogical strategies to compensate for the neurological effects of trauma; establishing a routine-

based classroom, creating a democratic atmosphere involving choice and empowerment, 

integrating exercise and movement to reset the stress response system, and developing social and 

emotional skills (Brummer, 2021; Jennings 2018). However, since the impact and manifestations 

of trauma are diverse (SAMHSA, 2014), and students have various strengths and capabilities they 

can benefit from, there is no one-size-fits-all solution to supporting students who have experienced 

trauma (Koslouski et al., 2023). These approaches typically aim to increase teachers' knowledge 

about trauma, create safe and predictable learning environments, foster consistent and meaningful 

relationships, enhance students' strengths and capabilities, establish scaffolds to support learning 

difficulties caused by trauma, and promote social and emotional learning within the classroom. 

Furthermore, trauma-informed practices benefit not only children exposed to trauma but all 

students (Dorado et al., 2016; Koslouski et al., 2023). 

Creating a classroom environment that prioritizes safety, trust, and respect is an integral part of the 

moral understanding of a trauma-informed teacher (Cook et al., 2018). They employ strategies to 

promote emotional regulation, stress management, and resilience in children (Brymer et al., 2006). 

These may include implementing mindfulness techniques, providing opportunities for creative 
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expression, and fostering supportive interpersonal relationships (Treleaven, 2018). Moreover, a 

trauma-informed approach requires sensitivity to potential risks and a commitment to preventing 

re-traumatization (Harris & Fallot, 2001). Competent teachers prioritize clear and consistent 

communication, establish firm yet compassionate boundaries, and avoid punitive discipline 

measures by preferring re-regulation practices (Branson et al., 2020). By creating an atmosphere of 

trust, empathy, and empowerment, they strive to instill a sense of representation and belonging in 

each student (Van der Kolk, 2014). Embracing the principles of trauma-informed education 

requires a commitment to continuous professional development, internal assessment, and meeting 

the multifaceted needs of trauma-affected students (McCann & Pearlman, 1990). It embodies 

inclusivity and equality principles, aiming to ensure that all students have opportunities for 

academic, social, and emotional development within the educational environment (SAMHSA, 

2014). 

As a trauma-informed teacher, commitment to specific principles is crucial for effectively 

supporting children who have experienced trauma. The following points outline the key elements 

of this approach: 

1. Empathy and Compassion: The foundation of trauma-informed teaching lies in developing 

empathy and compassion towards students. This involves deeply understanding students' 

experiences and requires an empathetic response characterized by sensitivity and 

understanding (Smethurst & Craps, 2015). 

2. Sensitivity to Triggers and Treatment: Teachers should have sharp awareness of potential triggers 

and symptoms of trauma covering emotional, behavioral, and academic dimensions. Such 

sensitivity ensures timely recognition of distressed students and facilitates easy referrals for 

appropriate interventions, treatment, or support (Cook et al., 2017). 

3. Creating Safe and Supportive Environments: At the core of trauma-informed teaching is the creation 

of safe and supportive learning environments. This involves fostering a culture where students 

feel genuinely able to express themselves and where judgment or punishment is shielded 

against (Sweeney et al., 2016). 

4. Collaboration with Other Professionals:  

4.1. Working with School Counselors: Effective collaboration with school counselors is essential 

to address students' mental health needs. This partnership ensures that comprehensive 

support systems are in place and maximizes the effectiveness of interventions and resources 

(Brock et al., 2019).  
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4.2. Interaction with Parents: Establishing strong communication and collaboration with 

parents is crucial. Such involvement fosters alignment between home and school 

environments and provides a unified approach to supporting student well-being (Ferguson 

& Hartman, 2018).  

4.3. Collaboration with Field-Related Experts: Collaboration with mental health professionals is 

vital in cases where students require specialized interventions. Teachers should 

communicate with these practitioners to ensure comprehensive support tailored to 

individual student needs (Shernoff et al., 2016). 

Challenges to Teachers Intervening in Trauma  

Teachers play a critical role in providing support to students who have experienced trauma, but 

there are several challenges that may hinder their ability to provide effective intervention: 

Education Deficiency: Teacher training programs often focus more on academic education 

rather than meeting students' social and emotional needs. Teachers may not receive adequate 

education on recognizing the symptoms of trauma, understanding its impact on learning and 

behavior, or implementing trauma-informed practices in the classroom during their 

undergraduate education or when they enter the profession. Without this training, they may 

struggle to identify and effectively support students who have experienced trauma (Berger & 

Samuel, 2020; Bierman et al., 2016; Koslouski & Stark, 2021; Avcı & Tunç Omar, 2023). 

Time Constraints: Teachers have many responsibilities such as lesson planning, grading 

assignments, and attending meetings. This leaves limited time, especially for providing 

individual support to students who require extra attention due to trauma. Pressure to cover 

curriculum content may make it difficult for teachers to prioritize addressing students' 

emotional needs (OECD, 2018). 

Limited Resources: Schools may not have enough school psychologists to meet the needs of 

students, especially those who have experienced trauma. Without access to these resources, 

teachers may feel overwhelmed and ill-equipped to support students who have experienced 

trauma (Lewis et al., 2017; Avcı & Tunç Omar, 2023). 

Stigmatization: Mental health issues, especially trauma, are often stigmatized in society, and 

this stigma may also exist within school communities. Teachers may be concerned about 

how they or their students will be perceived if they openly discuss mental health. They may 

fear negative judgments or reactions from students, parents, colleagues, or administrators, 

which may deter them from addressing trauma-related issues in the classroom (Parker & 

Srichan, 2020). 
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Burnout: Providing support to students who have experienced trauma can be emotionally 

exhausting for teachers, especially if they lack sufficient support themselves. Constant 

exposure to students' trauma stories and emotional struggles can contribute to teacher 

burnout (Sutherland et al., 2008; Luthar & Mendes, 2020; O’Toole & Dobutowitsch, 2023). 

Legal and Ethical Concerns: Teachers must navigate legal and ethical boundaries when 

intervening in trauma situations. They may be uncertain about their responsibilities regarding 

reporting suspected abuse or neglect, or they may be concerned about violating students' 

privacy rights by sharing sensitive information (Parker & Srichan, 2020). 

Cultural and Language Barriers: Students from diverse cultural or linguistic backgrounds may 

express and cope with trauma differently from their peers. Teachers may encounter 

difficulties in understanding and addressing trauma in culturally and linguistically diverse 

students due to differences in norms, values, beliefs, and communication styles (Gillborn, 

2006). 

Overcoming these challenges requires a comprehensive approach that includes: 

• Providing ongoing professional development and training for teachers on trauma-informed 

practices. 

• Increasing funding and resources for mental health support services in schools. 

• Prioritizing preventive mental health initiatives. 

• Promoting discussions about mental health and reducing stigma surrounding it. 

• Implementing policies and procedures that prioritize student well-being while respecting 

legal and ethical boundaries. 

• Providing culturally sensitive education and resources to help teachers better understand 

and support students from different cultural backgrounds. 

Addressing these challenges and implementing supportive strategies allow schools to create 

environments where teachers feel competent and equipped to effectively intervene in trauma 

situations, ultimately promoting the well-being and academic success of all students. 

The well-being of teachers working with traumatized children - Trauma-informed approaches emphasize the 

importance of self-care for teachers and other school staff members in order to promote their 

health and well-being (Kim & Venet, 2023; O’Toole & Dobutowitsch, 2023). Supporting teachers 

working with traumatized children is crucial for both educators and students. Teachers need 

training in trauma-informed practices, understanding the effects of trauma on child development, 

and recognizing trauma-related behaviors (Berger et al., 2021; Cook-Cottone, 2020). Additionally, 
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teachers should be supported in developing self-regulation skills and resilience to cope with 

challenges (Brock et al., 2017; Koslouski & Stark, 2021). Creating manageable workloads, 

reasonable class sizes, and access to resources such as counselors is important for establishing a 

manageable work environment (Jennings & Greenberg, 2009). Schools need to adopt trauma-

informed policies for discipline and problem resolution (SAMHSA, 2014). Collaborating with 

colleagues and experts, organizing regular team meetings, and providing opportunities for sharing 

strategies and problem-solving can be beneficial (Baker, 2019). Recognizing trauma symptoms 

enables teachers working with trauma to prevent emotional burnout and encourages them to 

intervene (Figley, 2002). It's important to appreciate teachers' achievements and establish teacher 

support groups to motivate them (Kern et al., 2016). Prioritizing teachers' well-being ultimately 

fosters a more supportive and effective learning environment for all students (Christian-Brandt et 

al., 2020). 

CONCLUSION 

Considering the proven harmful effects of trauma on the developing brain, adopting a trauma-

informed approach in early childhood is vital for maintaining the mental health of both children 

and teachers and promoting well-being. A trauma-informed approach involves empathy, 

sensitivity, compassion, and collaboration, focusing on creating safe environments that consider 

the past experiences of all students. Being a trauma-informed teacher means looking through a lens 

of trauma awareness, being sensitive to the impact of trauma on others and oneself, understanding 

and utilizing tools for self-regulation and supporting others during times of stress, as well as 

identifying and supporting the necessary systemic changes to reduce re-traumatization (NCTSN, 

2020). Trauma-informed teachers, by recognizing and responding appropriately to the impact of 

trauma, can break the cycle of negative psychological experiences for vulnerable children and 

support them in being healthier and more successful. 

Therefore, considering the situation regarding trauma in our country, it is recommended to support 

the needs of traumatized children and families by: 

• Establishing trauma-informed school systems, 

• Enhancing the competence of teachers in trauma-informed perspectives, 

• Providing necessary support to remove barriers to teachers' well-being, 

• Revisiting teacher candidates' undergraduate education with a trauma-informed approach and 

 making necessary adjustments accordingly, 

• Conducting culturally sensitive, evidence-based practices and research to contribute to the 

 literature. 
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